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Overview

Social psychology has, from its inception, struggled with its identity. When asked to define their field, many social psychologists will first respond with an awkward pause, and then supply one or more of the following answers:

· The study of how people perceive, evaluate, and understand others and themselves.

· The study of how situations, especially social situations, shape people’s behavior.

· The study of small groups and the dynamics of social systems.

· The study of enduring social issues such as prejudice, helping, conformity, and communication.

Considering this broad landscape of purposes, directions, and applications social psychology can appear to be the Los Angeles of the social sciences; a buzzing, energetic sprawl without a theoretical civic center.  As both a native Los Angeleno and an ardent social psychologist, I’ll attest that both my geographical and academic hometowns have organizing cores; you just need to know where to look.   

A Dynamic Approach to Social Psychology:  Kurt Lewin, who is regarded as the father of modern social psychology, said that behavior is a function of the person and the situation [B = F (P * S)].  Note that Lewin was talking about “persons” and not about “organisms”.  Lewin did not regard humans as robotic responders to external events, waiting to be zapped by a stimulus before producing a corresponding response. While recognizing that situations can influence actions and actors, Lewin firmly believed that people could initiate meaningful behavior according to self-authored goals.  As important, Lewin believed that experimental psychology could explain how people’s inner lives shape their overt behavior. 

Lewin’s perspective charts out central themes in social psychology.  First is the recognition that humans are self-conscious—that they are aware of themselves as selves with internal lives that they negotiate with an outside world filled with other beings who have their own internal lives.  What does this sense of self mean? How do people come to know who they are, and who others are, as people?  How do people’s goals, feelings, and mental habits affect the way they see others and themselves?  These are the particular problems faced by creatures who are as elaborately self aware and as inextricably social as are humans.  And these problems, I believe, are at the core of much of social psychology.  Welcome to downtown!

The Focus of This Class:  I could have named this class “The Dynamics of Social Psychology” because in it I emphasize the psychodynamic theories and research that informs much of social psychology’s mission.  The class is roughly divisible into two main parts. Part 1 considers the role of motives and emotions in behavior, specifically: How emotions and motives affect judgment, perception, and thinking; how people manage and mismanage their thoughts and feelings, and the role of emotions in development.  Part 2 considers the issue of the self.  What is the self? How do people remain true to their selves against intense social pressures?  In what ways does “self-worth maintenance” affect decision-making and reasoning?  And is the self a tyrant bent on twisting reality to fit its own needs or is it a hero striving to see things as they are? This, in brief, is what the class will cover.

Readings:  The class focus is "limited" to emotions and to the self.  In fact, these subtopics are themselves expanding universes, too vast to comprehensively cover in one semester.  My approach is to sample older readings that serve as theoretical orientation points, literature from more recent decades authored by leaders in modern social psychology, and contemporary/cutting edge studies.  By presenting the scientific grandparents, parents, and youngsters of the emotions family and the self family, I hope to provide a sense of the continuity and trajectory of these topics. 
Kurt Lewin famously stated that "Nothing is as practical as a good theory," meaning that theories help direct, inform, and make sense of research.  A second goal of the readings is to supply a mix of basic theory with classic and contemporary social psychological research.  
A third goal is to use literature on emotions and on the self to touch upon other defining domains of social psychology, including social development, social cognition, social perception, conformity/helping/and bystander behavior, prejudice and stereotyping, and health psychology.

Class Structure
This is a seminar, which means that much of the time will be filled with class discussion. You and I will lead the class through conversation aimed at probing the readings in depth.  I have selected readings that provide fertile ground for criticism, argument, and idea-generation.  That’s the outcome I’d like to see emerge during our weekly sessions.  To help make this happen, I will assign to each of you the job of developing a summary and set of discussion questions for the week’s readings.  Thus, during each class session 2-3 students will be assigned 1-2 readings.  They will be expected to have read these readings very closely, to present a concise (5 – 8 min) summary of the reading, and to generate 6 - 8 questions that prompt the rest of us to consider the assertions, methods, and implications of these readings.   The rest of the class is expected to provide informed responses (i.e., based on readings) to their colleagues’ questions.  
If a student-speaker presents questions and is met with silence, this will be a problem.
Grading

Discussion is a key component to this class, and for that reason grading and evaluation have been designed to encourage informed and regular participation.  Evaluations will be based on the following four activities:

1. Discussion Lead:  You will lead discussions on 8 sets of readings, which will include an outline of main points from the reading and 6 to 8 discussion questions (distributed to entire class). I will evaluate these summaries and questions in terms of their depth, insight, and originality.  
NOTE:  You will be expected to provide 1-2 page outline/summaries of readings plus (on a separate page or on the back of this page) your list of discussion questions. Make sufficient copies to distribute to all class participants or email your summaries to them.  I will provide an email list. 

2. Quizzes:  There will be 3 quizzes based on class readings, multiple choice format, of 10-15 

questions. The purpose of quizzes is to help reinforce main points of readings. 

3. Attendance and participation:  I expect you to show up, and to contribute to the class discussion.  This means you’ve read the articles in depth, and you have responded to student-presenter questions.
4. Take home final:  The final exam will be an open-book, take-home test.  It will consist of a number of essay questions that will involve integrating the readings that comprise this class.  You will have one full week to complete the exam.  Because of the open-book format and the extended time available to answer questions, I will expect thorough, thoughtful integrations.  The exam is really a set of mini-papers, and the intent is to help you learn the material in depth.  

Grading Formula:


1. Summaries and Discussion questions

30 %

2. Quizzes




30 %


3. Attendance & Participation


10 %


4. Final 





30 %

Readings


Reader:  Class reader, available at Main Office

PowerPoint:  Class PowerPoint slides are available on my Web page




http://nwkpsych.rutgers.edu/~kharber
Class Sessions
Jan. 18:  Gestalt Roots of Social Psychology

a.  Marx & Hillix: Gestalt psychology


b.  Marx & Hillix: Varieties of Field Theory
Jan. 20:  Kurt Lewin

a.  Lewin: Problems in social psychology


b.  Lewin: Time perspective and morale

Jan. 25:  Psychoanalytic Theory

a. Freud Chapter 2:  Psychology of errors (skim)
b. Mitchell: The relational matrix

c. Greenberg: D.W. Winnicott
Jan. 27:  Emotions and Social Development I

a.  Video on social development

Feb 1:  Emotions and Social Development II

a.  LoBue & Adolph: Fear in infancy 

b.  Stern: The Sense of a Core Self

Feb 3:  Emotions and judgment:  Classic “New Look” and Relatives 
a.  Bruner & Goodman: Value and need as organizing factors in perception.
b.  Feshbach:  The effects of emotional restraint upon the projection of positive affect

c.  Hardaway: Subliminally activated symbiotic fantasies  
Feb 8:  Current views on psychodynamic social psychology:  New Looks 2 & 3  

a. Greenwald:  Unconscious cognition reclaimed


b. Jacoby:  Unconscious influences revealed:  Attention, awareness, and control 

c. Kay et al.: Compensatory control

d. Winkielman, Berridge, & Wilbarger: Unconscious reactions to happy/angry faces.

Feb 10:  Resources and Perception

a. Fessler & Holbrook:  Friends shrink foes.
b. Harber, Yeung, & Iacovelli:  Psychosocial resources and perception of threats

c. Oishi, Schiller, & Gross: Felt understanding and misunderstanding; pain, slant, distance
Feb. 15.  Emotions and Cognition I


QUIZ 1

a.  Jefferson: My head and my heart

b.  Schachter & Singer: Cognitive, social, and physiological determinants of emotional state.

c.  Storms & Nisbett: Insomnia and the attribution process 

Feb. 17.  NO CLASS, SPSP CONFERENCE
Feb 22: Emotions and cognition II: 

a.  Saint Exupery: Wind Sand & Stars


b.  De Becker: The Gift of Fear
c.  Zajonc: Preferences need no inferences

d.  Lazarus, R.S.. Thoughts on the relation between emotion and cognition.  

Feb 24.  Emotions and Social judgment:  Current approaches 

a.  Forgas & Bower: Mood effects and person-perception judgments 

b.  Batson: How social an animal? The human capacity for caring
c.  Bloom: Empathy and its discontents

Mar 1.  Attribution Theory:  It’s not emotional, but it’s important.
 
a.  Ross:  The intuitive psychologist and his shortcomings: Distortions in the attribution process.


Mar 3:  Emotion Management  

a. Wegner et al.: The suppression of exciting thoughts
b. Pennebaker: Confession, inhibition, and disease
c. Harber, Podolski, & Williams: Emotional disclosure and victim blaming    
Mar 8:  Motives, Emotions, and Intergroup Relations

a. Aronson & McClone:  Stereotype and social identity threat.


b. Greenberg et al: How dreams of death transcendence breed prejudice, stereotyping, and conflict
Mar 10:  Self and Self Theory I


a.  Manchester:  A world lit only by fire (excerpts)


b.  James:  The self 
MARCH 12-MARCH 20:  SPRING BREAK
Mar 22:  Self and Self Theory II

a.  Leary & Tangney:  Self as organizing construct.

b.  Dennett:  Where am I?

Mar 24:   Self and Self Theory III

QUIZ 2

a. Goffman: The presentation of self in everyday life


b. Bullingham & Vasconcelos.  Impression management on the internet. 


c. Twain: Huckleberry Finn excerpt   
Mar 29:  The Self and the Collective I

a.  Asch: Conformity


b.  Darley & Latane: Bystander intervention in emergencies.

c.  Darley & Batson: From Jerusalem to Jericho.

Mar 31:  The Self and the Collective II 

a.  Milgram:  Obedience Film


b.  Milgram:  Compliance, obedience, and altruism


c.  Williams & Nida: Ostracism: Consequences and coping.
Apr 5:  Cognitive Dissonance

a.  Aronson:  Cognitive dissonance

Apr 7:  Self-Affirmation


a.  Steele: Self-affirmation


b.  Cohen et al.: Reducing the racial achievement gap (via self-affirmation)
Apr 12:  Through a Glass Clearly: Self Worth and Social Perception


1.  Cohen, Aronson, & Steele: Self-affirmation and openness to opposing views.


2.  Trope & Pomerantz: Self-worth and openness to negative feedback.


3.  Klein & Harris:  Self-affirmation and openness to scary health information. 
Apr 14:  Self Theory: Contemporary Approaches; Good Ego, Bad Ego I

a.  Greenwald:  Totalitarian ego


b.  Duval & Silvia:  Self-awareness and self-serving biases 
Apr 19:  Self Theory:  Contemporary Approaches; Good Ego, Bad Ego II

a.  Greenberg, et al. The function of self-esteem 

b.  Harber:  Self-esteem and affect as information
 
Apr 21: The Self and Intergroup Relations


a.  Vorauer & Kumhyr: Evaluative concerns in intergroup interactions

b.  Monin & Miller: Moral Credentials. 

Apr 26:  The Self and Culture 

a.  Nisbett & Cohen:  Culture of honor

b.  Nisbett & Miyamoto:  Culture and perception of the physical world 
Apr 28:  Catch-up session

QUIZ 3


DISTRIBUTION OF TAKE HOME FINAL
May 10:  Take-home final due, 12:00 Noon.
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UNIVERSITY POLICY REGARDING CLASS PARTICIPATION

Your health and well-being matter, and Rutgers has put in place a number of resources intended to help students through the challenges that might emerge during these times.  Information on many of these resources appears below.  Please let me know immediately if you are experiencing circumstances that are negatively impacting your academic performance.  I also strongly encourage you to contact your academic advisor. 

Rutgers University Newark is committed to the creation of an inclusive and safe learning environment for all students.  RU-N has identified the following resources to further the mission of access and support:

· Absences:  All students are responsible for timely notification of their instructor regarding any expected absences.  The Division of Student Affairs can provide assistance for absences related to religious observance, emergency or unavoidable conflict (illness, personal or family emergency, etc.)  Students should refer to the University’s Course Attendance policy (10.2.7), for complete expectations and responsibilities.  The office can be contacted at:  (973) 353-5063 or deanofstudents@newark.rutgers.edu.

· Disabilities:  The Office of Disability Services (ODS) is responsible for the determination of appropriate accommodations for students who encounter barriers due to disability.  Once a student has completed the ODS process (registration, initial appointment, and submitted documentation) and reasonable accommodations are determined to be necessary and appropriate, a Letter of Accommodation (LOA) will be provided.  The LOA must be given to each course instructor by the student and follow up with a discussion.  This should be completed as early in the semester as possible as accommodations are not retroactive.  More information can be found at ods.rutgers.edu.  Contact ODS:  (973) 353-5375 or ods@newark.rutgers.edu.
· Temporary Conditions/Injuries:  The Division of Student Affairs can assist students who are experiencing a temporary condition of injury (broken or sprained limbs, concussions, or recovery from surgery).  Students experiencing a temporary condition or injury should submit a request for assistance at:  https://temporaryconditions.rutgers.edu. 

· Pregnancy:  The Office of Title IX and ADA Compliance is available to assist students with any concerns or potential accommodations related to pregnancy.  Students may contact the office at (973) 353-1906 or TitleIX@newark.rutgers.edu.  
· Gender or Sex-Based Discrimination or Harassment:  The Office of Title IX and ADA Compliance can assist students experiencing any form of gender or sex-based discrimination or harassment, including sexual assault, sexual harassment, relationship violence, or stalking.  Students can report an incident to the office at:  (973) 353-1906 or TitleIX@newark.rutgers.edu.  Incidents may also be reported by using the following link: https://cm.maxient.com/reportingform.php?RutgersUniv&layout_id=7.  For more information, students should refer to the University’s Student Policy Prohibiting Sexual Harassment, Sexual Violence, Relationship Violence, Stalking and Related Misconduct located at:  http://compliance.rutgers.edu/title-ix/about-title-ix/title-ix-policies/.

· Interpersonal Violence:  The Office for Violence Prevention and Victim Assistance can provide any student with confidential support.  The office is a confidential resource and does not have a reporting obligation to report information to the University’s Title IX Coordinator.  Students can contact the office at:  (973) 353-1918 or run.vpva@rutgers.edu.  There is also a confidential, text-based line students can text for support:  (973) 339-0734.
· Crisis and Concerns:  The Campus Awareness Response and Education (CARE) Team works with students in crisis to develop a support plan to address personal situations that might impact academic performance.  Students may contact the CARE Team at:  https://cm.maxient.com/reportingform.php?RutgersUniv&layout_id=11 or careteam@rutgers.edu.

· Stress, Worry, or Concerns about Well-Being:  The Counseling Center has confidential therapists available to support students.  To schedule an appointment:  counseling@newark.rutgers.edu or (973) 353-5805.  If a student is not quite ready to make an appointment with a therapist but is interested in self-help, check out TAO at Rutgers-Newark for an easy, web-based approach to self-care and support:  https://thepath.taoconnect.org/local/login/home.php.
· Emergencies:  Call 911 or contact Rutgers University Police Department (RUPD) at (973) 353-5111.
Learning Resources:  

· Rutgers Learning Center (tutoring services) (973) 353-5608

https://sasn.rutgers.edu/student-support/tutoring-academic-support/learning-center
· Writing Center (tutoring and writing workshops) (973) 353-5847, nwc@rutgers.edu

https://sasn.rutgers.edu/student-support/tutoring-academic-support/writing-center
Technology LaunchPad:  https://mytech.newark.rutgers.edu/tlp 
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